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Educator preparation for early career teachers should 
be driven by professional learning models that are 

recursive, ongoing, and result in lasting change.



Educator Certification and Professional 
Advancement 

1. Provide alternative certification and preparation for highly-qualified, mid-
career professionals and recent college graduates 

2. Participate in a Transition to Teaching grant to prepare teachers for high-
needs schools in the Houston area, assist them in securing teaching positions, 
and continue to support them for two years beyond certification. 
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Evaluation Questions 

1. What are teachers’ reactions to participating in Critical Friendship 
Communities? 

2. What are their reactions to sharing their classroom dilemmas and 
professional work with peers?

3. Are there differences in their reactions based on their professional 
development coach?

4. To what extent do they implement strategies learned in their classrooms?

5. What impact does our model have on their beliefs about their practice?



Evaluation Design

• Teacher Practice 
• Culture and Climate (Critical Friendship Community)
• Teacher Beliefs -Cultural Deficit Theory (Bennett, 1970)

• Teacher Efficacy -Social Cognitive Theory (Bandura, 1977)

• Professional Development Model - Constructive Development Theory (Kegan, 1998), Adult Learning 
Theory (Knowles, 1972), Transformational Learning Theory (Mezirow, 2000)

Critical Friends Community  Beliefs Inventory

Participant Meeting Reflections 

Meeting Observations 

Review of Meeting Agendas



Evaluation Design
Critical Friends Community Beliefs Inventory

• What did you learn from today’s Critical Friends Community session?
• How will you use the new learning in your classroom or school?
• What additional support from the Critical Friends Community do you need in 

order to implement the new learning in your classroom or school?

Participant Meeting Reflections 

Meeting Observations 

Review of Meeting Agendas



Evaluation Findings 

1. Teachers perceived that the CFC coaches built culture and climate in the 
learning groups. 

2. Teachers perceived the CFC professional development model to be 
beneficial: responding to their individual needs, providing an opportunity to 
share their feelings about teaching in high-needs schools, learning with other 
teachers, and causing them to reflect on their instructional practice.

3. Teachers believed they could affect change in their classrooms, but 90% felt 
that there were factors beyond the teacher’s control that cause students 
from high-needs schools to be unsuccessful academically. 



Evaluation Findings 

4. About 90% believed their students entered their classroom academically 
unprepared for grade level coursework. 

5. 77% of the teachers felt that their collaboration in the CFC changed how they 
viewed their students’ ability to achieve academically. 

6. Consistent themes that emerged from observations and reflections were a 
culture of trust for adult learning, as well as the need for specific examples, 
modeling, and practice of specific strategies.
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Early Career Teacher 

1. Teach in high needs 
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Reflective Discourse 

Early Career Teacher 
(with Transformational  

Learning) 

1. Increased fund of 
knowledge of pedagogy and 
instructional strategy 
 

2. Increased confidence in self 
 

3. Change in perspective about 
students  

 
4. Increased ability to make 

meaning of learning across 
multiple contexts  

Proposed Conceptual Framework



Evaluation Take-Aways

1. Components of coaching and mentoring, learning in a professional community, on-going 
modeling, and using reflective discourse to challenge assumptions about teaching and 
learning for change of practice

2. Clearly articulated theory of action, goals, objectives, and expected outcomes must be 
developed

3. A demonstration portfolio of evidence of implementation of new learnings is needed 

4. Looping of activities to support teachers with challenging beliefs about self and students 
in high-needs schools

5. Differentiated experiences, but common learning topics throughout the year based on 
teacher focus group sessions 

6. Time devoted for teachers to practice strategies for feedback, to discuss clear examples 
of their use in multiple contexts before implementing them in the classroom



Where We Are Now
1. During monthly Critical Friendship Community (CFC) meetings:
 Coaches will model how to use the protocols and strategies in the classroom 
 Coaches will provide time during meetings for teachers to practice 
 Teachers will try new protocol with their students and bring evidence to next meeting for discussion 
 Coaches will engage teachers in reflective discourse to challenge assumptions about teaching and 

learning

2. CFC Coaches will meet monthly with Evaluator to:
 Develop a Theory of Action
 Clearly identify goals and objectives of the CFC groups
 Identify common learning outcomes
 Develop a Coach reflection tool to connect agenda activities with previous session’s teacher 

reflections



Where We Are Now
1. During 2016-2017 monthly CFC meetings, Coaches will: 
 Begin videotaping examples of implementing protocols/strategies in teacher’s classrooms
 Continue modeling and providing practice time before trying to implement in classroom
 Continue engaging teachers in reflective discourse to challenge assumptions about teaching and 

learning

2. During 2016-2017, Coaches will:
 Continue meeting monthly to share coach work, hone goals and objectives developed, continue to 

examine common learning outcomes, and get feedback on agendas, own facilitation, and coaching 
dilemmas

 Begin accumulating a demonstration portfolio of evidence of implementation of new learnings

3. During 2016-2017, Evaluator will continue collecting data and providing interim reports to 
Coaches 





Closing Reflections 
1. Regarding providing support to early career teachers what are you taking 

away from this session?

2. How will you translate lessons learned into action in your work context?
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